
  

 

6th Grade Life Education Curriculum 
 
Course Description: Life Education provides the opportunity for students to learn life skills 
such as study strategies and time management, as well as provide academic support. This course 
focuses on reinforcing positive and productive behaviors, good character traits, building 
relationships, and exposure to the community and its resources. 
     Life Education is vertically aligned, grades 6-8. Each grade level includes the following 
five units and build off each other in a sequential fashion to provide consistency in developing a 
positive, caring learning environment. This curriculum is written for 30 days of the course. The 
remaining days are divided among additional building level educational topics and experiences.  
 
Scope and Sequence: 

Timeframe Unit Instructional Topics 

6 Days Olweus  Topic 1: Olweus  

6 Days Goals and Tracking Topic 1: Mission and Goals  

6 Days Executive Skills Topic 1: AVID Skills and Techniques  
Topic 2: Digital Citizenship 

6 Days Growth and Development Topic 1: Growth and Development  

5 Days Drug Prevention  Topic 1: Drug Prevention  
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Curriculum Revision Tracking 
 
Fall 2018 
Updated ISTE standards 
 
Unit 3: 

• Added Topic 2: Digital Citizenship 
 
Unit 4: Extended until to include health components 

• Added Engaging Experience 1: Introduction to Adolescence: A Time of Many Changes 
• Added Engaging Experience 4: Physical Changes During Adolescence: Secondary Sex 

Characteristics & Body 
• Added Engaging Experience 5: Physical Changes During Adolescence: Factors that Can 

Be Controlled and Factors that Cannot Be Controlled During Puberty/Adolescence 
• Added Engaging Experience 6: Growth & Development Video about Puberty for both 

Males and Females 
 
Added Unit 5: Drug Prevention 
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6th Grade Life Ed Unit: Olweus  
Subject: 6th Grade Life Education  
Grade: 6 
Name of Unit: Olweus 
Length of Unit: 6 Days 
Overview of Unit: The Park Hills School District strives to create a safe, secure environments 
for students. The implementation of a bully-prevention program such as the Olweus Bully 
Prevention Program assists in creating a school culture where bullying behaviors are reported, 
addressed, and ultimately prevented. At the sixth grade level, students will learn to distinguish 
mean acts from bullying acts by examining the three-pronged definition of bullying as outlined 
by the Olweus Bully Prevention Program. The bully horseshoe will be used as a tool to help 
students start to investigate the multiple roles played by individuals in bullying situations (i.e. 
bully, person being bullied, disengaged onlooker, possible defender, defender, etc.). Students 
will determine the best avenues for reporting bullying to adults and learn strategies for helping 
students who are being bullied. 
 
Priority Standards for unit: 

● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and reduce 
bullying 

 
Essential Questions: 

1. How is bullying defined? 
2. How do different roles within a bullying situation affect and influence the outcome?  
3. How do we report acts of bullying and help the student who is being bullied? 

 
Enduring Understanding/Big Ideas: 

1. Students will understand the three prong board of education adopted definition: 1) malice 
in nature, 2) repeated over time, and 3) imbalance of power. Furthermore, students will 
be able to apply this definition to various situations to determine whether an act is a 
bullying behavior versus a mean act/peer conflict.  

2. Students will understand the various roles within any bullying behavior as defined within 
the Olweus Anti-Bullying Behavior horseshoe. Students will reflect on their previous 
experiences about various roles they played and how they can move along the continuum 
towards mastering the defender role. 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills      
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

a personal and school-wide plan(s) to 
address and reduce bullying Formulate  Apply 3 
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3. Students will know the importance of reporting both mean and bullying behavior 
immediate to both an adult at home and at school. Students will identify avenues to best 
assist a student being bullied including helping remove them from a situation, stopping 
the act, providing support after the behavior, etc.  

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

 ● Defender 
● Disengaged Onlooker 
● Malice 
● Passive Supporter 
● Possible Defender 

Resources for Vocabulary Development: Olweus Bully Prevention Program resources 
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Topic 1: Olweus 

Engaging Experience 1 
Title: Defining Bullying  
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and 
reduce bullying  

Detailed Description/Instructions: The teacher will reference the student handbook found 
online and have students read the bullying section. This section is found within the section of the 
handbook describing consequences for violation of student discipline policy, number 2: student 
assaults, part e: bullying. Within this quick read, the teacher will facilitate a discussion 
surrounding the three prong definition of bullying. Within this definition, the teacher should 
spend time explaining and defining malice acts, as well as demonstrating various examples of 
imbalances of power.  
 To highlight the difference between a bullying act versus a mean act, the teacher will 
provide a few examples of different types of situations. Here, students will debate whether each 
example is a bullying act or a mean act. The teacher should ensure students understand either 
way, the behavior should be reported to a safe adult but that the situations may be handled 
differently depending on where the act lands.  
 The teacher can extend this activity by facilitating a group card-sort activity in which 
groups of students read specific scenarios and categorize each as either a mean act or a bullying 
situation based on the three criteria of a bullying situation. 
Bloom’s Levels: Apply 
Webb’s DOK: 3 
Rubric: Class Participation  
 
Engaging Experience 2 
Title: The Bullying Horseshoe  
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and 
reduce bullying 

Detailed Description/Instructions: The teacher will reference the Olweus Bully Prevention 
Program’s bullying horseshoe diagram detailing the various roles within a bullying situation. The 
teacher will introduce the roles of student who bullies, student who is bullied/victim, follower, 
supporter, passive supporter, disengaged onlooker (bystander), possible defender (bystander), 
and defender. 
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 The bully, victim, possible defender, and defender roles will be emphasized through 
further discussion of actions and possible actions. The teacher may choose to expand on these 
four roles by utilizing video clips from the Olweus Bully Prevention Program.  
Bloom’s Levels: Apply 
Webb’s DOK: 3 
Rubric: Class Participation  
 
Engaging Experience 3 
Title: Reporting Bullying 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and 
reduce bullying  

Detailed Description/Instructions: The teacher will reference the horseshoe activity throughout 
this class meeting to remind students of all the roles within a bullying act. The ultimate goal of 
this activity to lend itself to good follow up discussion throughout the year of having students 
shift towards becoming a defender. Today’s focus will be on the reporting function of a 
defender.  The teacher will facilitate a discussion of different avenues of acting as a defending 
including reporting mean and bully acts at both home and school.  
 The teacher will explain how to report bullying. This is done by speaking with a trusted 
adult at home and adults at school like teachers, counselors, administrators, etc. Students will 
brainstorm ways to start these conversations with adults as well as outline appropriate ways in 
which to report.  
 Students will be given various bullying scenarios and be asked to be a role of a student 
aware of or witnessing the event. Student groups will work to brainstorm the best way to report 
the incident and discuss the logistics of when to report, who to report to, and what information is 
important to report.  
Bloom’s Levels: Apply 
Webb’s DOK: 3 
Rubric: Class Participation  
 
Engaging Experience 4 
Title: Helping Students who are Bullied 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and 
reduce bullying  
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Detailed Description/Instructions: The teacher will reference the horseshoe activity throughout 
this class meeting to remind students of all the roles within a bullying act. The ultimate goal of 
this activity to lend itself to good follow up discussion throughout the year of having students 
shift towards becoming a defender. 
 The teacher will facilitate a discussion of different avenues of acting as a defending 
including reporting mean and bully acts at both home and school.  
 The teacher will show a couple videos examples that incorporate the horseshoe concept 
(bully behavior, bystanders, defender, etc.). The teacher will then facilitate a conversation about 
the various ways to support the victim or victims. Discussion should focus on the defender 
helping the student being bullied and reporting the act instead of directly challenging/confronting 
the student doing the bullying.   

The teacher will refer to engaging experience 3 as necessary (in which students learned 
how and when to report bullying).  
Bloom’s Levels: Apply 
Webb’s DOK: 3 
Rubric: Class Participation  
 
Engaging Experience 5 
Title: The Four Bully Prevention Rules  
Suggested Length of Time: 1 Day 
Standards Addressed 

Priority: 
● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and 

reduce bullying  
Detailed Description/Instructions: The teacher will reference the four bully prevention rules: 

● We will not bully others. 
● We will help students who are bullied. 
● We will include students who are left out. 
● We will report bullying to an adult at home and an adult at school.  

In order to demonstrate understanding the meaning of these rules and their application within the 
school, students will work in collaborative groups to expand the four rules by addressing the 
following prompts/questions using knowledge and skills from previous Olweus lessons: 

● We will not bully others. Describe the three aspects of bullying. 
• (Bullying= repeated over time, malice in nature, imbalance of power) 

● We will help students who are bullied. Describe specific examples of how to help a 
student being bullied. What can you do/say to help the student? 

• (Ex: approach the student being bullied and tell him/her a teacher is looking for 
him/her, say something supportive to stand up for the student, etc.) 

● We will include students who are left out.  When you see a student left out of a group, 
what can you say or do to include him/her? 



Board Approved: May 26, 2016       P a g e  | 8 
Board First Read with Revisions: January 10, 2019           

• (Ex: ask the student to join, go join that person alone or with others to form a new  
group, etc.) 

● We will report bullying to an adult at home and an adult at school. How can you start a 
conversation with an adult to report bullying? Who are some adults you can report 
bullying to at school? 

• (Ex: tell an adult you have something important to talk to them about in a private 
setting (away from a large group of other students; adults you can report to at 
school include teachers, counselors, principals, and other trustworthy adults.) 

Bloom’s Levels: Apply 
Webb’s DOK: 3 
 
Engaging Experience 6 
Title: Cyberbullying: Be Upstanding 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4E.6 Formulate a personal and school-wide plan(s) to address and 
reduce bullying 

Detailed Description/Instructions: The teacher will present students with scenarios of online 
interactions in which some online users are bullying/saying mean things to another online user. 
Students will identify the bully, bystanders, person being bullied, and possible defenders. 
Students will also brainstorm specific ways to act on/interact with this situation. Responses from 
students may include to be an upstander by commenting/replying to the only bullying by posting 
positive comments/message directed to the person being bullied, encouraging those saying mean 
things to stop, reporting the situation to an adult, etc. 
 Possible Resource: Common Sense Media: 6-8 Grade: Unit 1: Cyberbullying: Be 
Upstanding lesson available at:  
 https://www.commonsensemedia.org/educators/lesson/cyberbullying-be-upstanding-6-8  
 (may need to login to view lesson) 
Bloom’s Levels: Apply 
Webb’s DOK: 3 
Rubric: Class Participation  

 
  

https://www.commonsensemedia.org/educators/lesson/cyberbullying-be-upstanding-6-8
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Olweus Defining 
Bullying 

The teacher will reference the student handbook 
found online and have students read the bullying 

section. This section is found within the section of 
the handbook describing consequences for 

violation of student discipline policy, number 2: 
student assaults, part e: bullying. Within this quick 

read, the teacher will facilitate a discussion 
surrounding the three prong definition of bullying. 

Within this definition, the teacher should spend 
time explaining and defining malice acts, as well as 
demonstrating various examples of imbalances of 

power.  
 To highlight the difference between a 

bullying act versus a mean act, the teacher will 
provide a few examples of different types of 

situations. Here, students will debate whether each 
example is a bullying act or a mean act. The 

teacher should ensure students understand either 
way, the behavior should be reported to a safe adult 

but that the situations may be handled differently 
depending on where the act lands.  

 The teacher can extend this activity by 
facilitating a group card-sort activity in which 
groups of students read specific scenarios and 

categorize each as either a mean act or a bullying 
situation based on the three criteria of a bullying 

situation. 

1 Day 

Olweus The Bullying 
Horseshoe 

The teacher will reference the Olweus Bully 
Prevention Program’s bullying horseshoe diagram 

detailing the various roles within a bullying 
situation. The teacher will introduce the roles of 

student who bullies, student who is bullied/victim, 

1 Day 
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follower, supporter, passive supporter, disengaged 
onlooker (bystander), possible defender 

(bystander), and defender. 
 The bully, victim, possible defender, and 

defender roles will be emphasized through further 
discussion of actions and possible actions. The 

teacher may choose to expand on these four roles 
by utilizing video clips from the Olweus Bully 

Prevention Program.  

Olweus Reporting 
Bullying 

The teacher will reference the horseshoe activity 
throughout this class meeting to remind students of 
all the roles within a bullying act. The ultimate goal 

of this activity to lend itself to good follow up 
discussion throughout the year of having students 
shift towards becoming a defender. Today’s focus 

will be on the reporting function of a defender.  
The teacher will facilitate a discussion of different 

avenues of acting as a defending including 
reporting mean and bully acts at both home and 

school.  
 The teacher will explain how to report 

bullying. This is done by speaking with a trusted 
adult at home and adults at school like teachers, 

counselors, administrators, etc. Students will 
brainstorm ways to start these conversations with 

adults as well as outline appropriate ways in which 
to report.  

 Students will be given various bullying 
scenarios and be asked to be a role of a student 

aware of or witnessing the event. Student groups 
will work to brainstorm the best way to report the 

incident and discuss the logistics of when to report, 
who to report to, and what information is important 

to report.  

1 Day 

Olweus Helping 
Students who 
are Bullied 

 

The teacher will reference the horseshoe activity 
throughout this class meeting to remind students of 
all the roles within a bullying act. The ultimate goal 

of this activity to lend itself to good follow up 

1 Day 
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discussion throughout the year of having students 
shift towards becoming a defender. 

 The teacher will facilitate a discussion of 
different avenues of acting as a defending including 

reporting mean and bully acts at both home and 
school.  

 The teacher will show a couple videos 
examples that incorporate the horseshoe concept 
(bully behavior, bystanders, defender, etc.). The 

teacher will then facilitate a conversation about the 
various ways to support the victim or victims. 

Discussion should focus on the defender helping 
the student being bullied and reporting the act 
instead of directly challenging/confronting the 

student doing the bullying.   
The teacher will refer to engaging 

experience 3 as necessary (in which students 
learned how and when to report bullying).  

Olweus The Four Bully 
Prevention 

Rules 

The teacher will reference the four bully prevention 
rules: 

● We will not bully others. 
● We will help students who are bullied. 

● We will include students who are left out. 
● We will report bullying to an adult at home and 

an adult at school.  
In order to demonstrate understanding the meaning 

of these rules and their application within the 
school, students will work in collaborative groups 

to expand the four rules by addressing the 
following prompts/questions using knowledge and 

skills from previous Olweus lessons: 
● We will not bully others. Describe the three aspects 

of bullying. 
• (Bullying= repeated over time, malice in nature, 

imbalance of power) 
● We will help students who are bullied. Describe 

specific examples of how to help a student being 
bullied. What can you do/say to help the student? 

1 Day 
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• (Ex: approach the student being bullied and tell 
him/her a teacher is looking for him/her, say 

something supportive to stand up for the student, 
etc.) 

● We will include students who are left out.  When 
you see a student left out of a group, what can you 

say or do to include him/her? 
• (Ex: ask the student to join, go join that person 

alone or with others to form a new group, etc.) 
● We will report bullying to an adult at home 

and an adult at school. How can you start a 
conversation with an adult to report bullying? Who 

are some adults you can report bullying to at 
school? 

• (Ex: tell an adult you have something 
important to talk to them about in a private setting 
(away from a large group of other students; adults 

you can report to at school include teachers, 
counselors, principals, and other trustworthy 

adults.) 

Olweus Cyberbullying: 
Be Upstanding 

 

The teacher will present students with scenarios of 
online interactions in which some online users are 

bullying/saying mean things to another online user. 
Students will identify the bully, bystanders, person 
being bullied, and possible defenders. Students will 

also brainstorm specific ways to act on/interact 
with this situation. Responses from students may 

include to be an upstander by commenting/replying 
to the only bullying by posting positive 

comments/message directed to the person being 
bullied, encouraging those saying mean things to 

stop, reporting the situation to an adult, etc. 
 Possible Resource: Common Sense Media: 
6-8 Grade: Unit 1: Cyberbullying: Be Upstanding 

lesson available at:  
 https://www.commonsensemedia.org/educat

ors/lesson/cyberbullying-be-upstanding-6-8  
(may need to login to view lesson) 

1 Day 

 

https://www.commonsensemedia.org/educators/lesson/cyberbullying-be-upstanding-6-8
https://www.commonsensemedia.org/educators/lesson/cyberbullying-be-upstanding-6-8
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6th Grade Life Ed Unit: Goals and Tracking 

Subject: 6th Grade Life Education  
Grade: 6 
Name of Unit: Goals and Tracking 
Length of Unit: 6 Days 
Overview of Unit: This unit is done throughout the school year and concurrently taught along 
with the other Life Education Units. Students will learn to set challenging, yet attainable goals 
for themselves, monitor progress on the goals, and evaluate areas for improvement in academics 
and behavior. In writing a personal mission statement, students will assess personal strengths and 
identify attributes that assist in achieving both short-term and long-term goals.  
 
Priority Standards for unit: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress management, goal 
setting, decision making, assertive behavior, resisting peer pressure, and conflict 
resolution) can be applied to personal situations that adolescents encounter 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can help an 
individual in life situations 

 
Supporting Standards for unit: 

● DESE.Health.4A.8 Distinguish between problems that can be solved independently and 
those that need the help of a peer, adult, or professional 

 

 
Essential Questions: 

1. How do I set goals to track my academic and/or behavioral growth? 
2. How does goal setting help one become a successful individual? 
3. Why is it necessary for an individual or group to have a mission statement?  

 
 
 
 
 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills      
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

that life management skills can be applied to 
personal situations that adolescents encounter  Recognize  Understand 2 

 how the decision making process can help 
an individual in life situations  Analyze, Evaluate Analyze 2 
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Enduring Understanding/Big Ideas: 
1. Using the SMART (Specific, Measurable, Attainable, Relevant, Timely) goal format, the 

student will learn how to set relevant and appropriate goals concerning academics and 
behavior. The student will also review goal progress and set new goals on a quarterly 
basis. 

2. Through the goal setting process, the student will inventory personal strengths and 
identify opportunities for improvement. This self-monitoring and assessment is an 
executive skill students will use into adulthood.  

3. Mission statements are essential to individuals and groups because they help define a 
clear focus and outline the purpose of the work being done. Successful group members 
must create a common goal to guide and direct members’ efforts.  

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● SMART Goals  

Resources for Vocabulary Development: Quality Tools 
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Topic 1: Mission and Goals 

Engaging Experience 1 
Title: Introduction to SMART Goal Format 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can 
help an individual in life situations 

 Supporting: 
● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 

management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

● DESE.Health.4A.8 Distinguish between problems that can be solved 
independently and those that need the help of a peer, adult, or professional 

Detailed Description/Instructions: The teacher will introduce the SMART goal format and 
acronym: S= Specific; M=Measureable; A=Attainable; R=Relevant; T=Timely 

The teacher will present an example of a goal written using the SMART format. The 
students will then identify each component as it relates to the acronym. The teacher will then 
present an example of goal that is not written in the SMART format. Students will rewrite the 
goal to use the SMART format, adding ways to make the goal specific, measurable, relevant, and 
timely. Students will assess and reformat multiple example goals to align them with the SMART 
format. 
Bloom’s Levels: Analyze 
Webb’s DOK: 3 
Rubric: Class Participation  
 
Engaging Experience 2 
Title: Writing 2 SMART Goals for First Quarter 
Suggested Length of Time: 1 Day 
Standards Addressed 

Priority: 
● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 

management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can 
help an individual in life situations 
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 Supporting: 
● DESE.Health.4A.8 Distinguish between problems that can be solved 

independently and those that need the help of a peer, adult, or professional 
Detailed Description/Instructions: The teacher will review the SMART acronym with students 
and provide students with three focus areas for goal setting: academics, behavior, and attendance. 
Students will set two goals per quarter. Each student must set at least one academic goal per 
quarter. Depending on the unique situation of each student, the focus of the second goal may 
vary and could include a behavior goal based on a school-wide PBIS/ behavior system or based 
on the student’s quarterly attendance.  
 Each student will record his or her two quarterly SMART goals and review these two 
goals with the teacher to ensure the correct format. Teacher should reinforce the concept of the 
goal being attainable, reminding students to set goals that are challenging and within reach of the 
student.  
Bloom’s Levels: Understand, Analyze 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 3 
Title: Quarterly Review of SMART Goals  
Suggested Length of Time: 3 Days (beginning of second, third quarter, and fourth quarters) 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can 
help an individual in life situations 

 Supporting: 
● DESE.Health.4A.8 Distinguish between problems that can be solved 

independently and those that need the help of a peer, adult, or professional 
Detailed Description/Instructions: At the beginning of quarters 2-4, the student will review the 
previous quarter’s SMART goals and assess whether or not the goal was met. The students will 
use academic grades, behavioral data, and attendance rates to assess progress. The student will 
also set two new SMART goals for the next quarter. Each student must write at least one 
academic goal. A second goal may be written for academics, behavior, or attendance, depending 
on student circumstances. The teacher will help facilitate challenging, yet reasonable goal-setting 
practices and provide assistance/support as needed. 
Bloom’s Levels: Understand, Analyze 
Webb’s DOK: 2 
Rubric: Class Participation  
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Engaging Experience 4 
Title: Personal Mission Statement 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.Health.4A.6 Recognize that life management skills (e.g., stress 
management, goal setting, decision making, assertive behavior, resisting peer 
pressure, and conflict resolution) can be applied to personal situations that 
adolescents encounter 

Detailed Description/Instructions: The teacher will share examples of mission statements from 
a variety of companies and organizations. Follow up class discussions after sharing these 
statements include: 

● Do these mission statements fit the purpose of the company/organization? Why or why 
not? 

● If you were a member of this company/group, would you understand your purpose and be 
able to use this mission to guide your work/actions? How? 

The teacher will then shift the conversation to the personal mission statement and describe that a 
personal mission statement is similar to the team or group mission statement, but instead focuses 
on the individual and answers the questions: 

● What am I good at/what are my strengths? 
● What values do I hold/what is important to me? 
● What do I want to accomplish? 
● Why it important/relevant to me? 
● How will I accomplish this? 

Students will self-reflect and record as many possible answers to each question as possible. The 
students will use a mission statement format similar to the format below to write a personal 
mission statement: 

I will (goal you want to accomplish) because (why it is important to you). I will do this by 
(way you will accomplish the goal). 

Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Mission 
and 

Goals 

Introduction 
to SMART 

Goal Format 
 

The teacher will introduce the SMART goal format and 
acronym: S= Specific; M=Measureable; A=Attainable; 

R=Relevant; T=Timely 
The teacher will present an example of a goal written 

using the SMART format. The students will then 
identify each component as it relates to the acronym. 

The teacher will then present an example of goal that is 
not written in the SMART format. Students will 

rewrite the goal to use the SMART format, adding 
ways to make the goal specific, measurable, relevant, 
and timely. Students will assess and reformat multiple 
example goals to align them with the SMART format. 

1 Day 

Mission 
and 

Goals 

Writing 2 
SMART 
Goals for 

First Quarter 

The teacher will review the SMART acronym with 
students and provide students with three focus areas for 

goal setting: academics, behavior, and attendance. 
Students will set two goals per quarter. Each student 

must set at least one academic goal per quarter. 
Depending on the unique situation of each student, the 
focus of the second goal may vary and could include a 
behavior goal based on a school-wide PBIS/ behavior 
system or based on the student’s quarterly attendance.  

Each student will record his or her two quarterly 
SMART goals and review these two goals with the 
teacher to ensure the correct format. Teacher should 

reinforce the concept of the goal being attainable, 
reminding students to set goals that are challenging and 

within reach of the student.  

1 Day 
 

Mission 
and 

Goals 

Quarterly 
Review of 
SMART 

Goals 

At the beginning of quarters 2-4, the student will 
review the previous quarter’s SMART goals and assess 
whether or not the goal was met.  The students will use 
academic grades, behavioral data, and attendance rates 

 3 Days 
(beginning 
of second, 

third 
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to assess progress. The student will also set two new 
SMART goals for the next quarter. Each student must 
write at least one academic goal.  A second goal may 

be written for academics, behavior, or attendance, 
depending on student circumstances. The teacher will 
help facilitate challenging, yet reasonable goal-setting 

practices and provide assistance/support as needed. 

quarter, 
and fourth 
quarters) 

Mission 
and 

Goals 

Personal 
Mission 

Statement 
 

The teacher will share examples of mission statements 
from a variety of companies and organizations. Follow 

up class discussions after sharing these statements 
include: 

● Do these mission statements fit the purpose of the 
company/organization? Why or why not? 

● If you were a member of this company/group, would 
you understand your purpose and be able to use this 

mission to guide your work/actions? How? 
The teacher will then shift the conversation to the 

personal mission statement and describe that a personal 
mission statement is similar to the team or group 

mission statement, but instead focuses on the 
individual and answers the questions: 

● What am I good at/what are my strengths? 
● What values do I hold/what is important to me? 

● What do I want to accomplish? 
● Why it important/relevant to me? 
● How will I accomplish this? 

Students will self-reflect and record as many possible 
answers to each question as possible. The students will 

use a mission statement format similar to the format 
below to write a personal mission statement: 

I will (goal you want to accomplish) because (why it is 
important to you). I will do this by (way you will 

accomplish the goal). 

1 Day 
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6th Grade Life Ed Unit: Executive Skills 

Subject: 6th Grade Life Education  
Grade: 6 
Name of Unit: Executive Skills 
Length of Unit: 6 Days 
Overview of Unit: AVID strategies help students develop executive skills like learning to be 
successful in academics, self-management, and peer relations. In the 6th grade, students will 
develop/continue to develop summarizing and Cornell note-taking skills. These two academic 
skills will be the focus as students begin their secondary education so they will be available for 
use and application throughout middle school and high school.  
 Digital media and technology is evolving at a rapid pace, bringing with it amazing 
opportunities as well as real risks for our children. Students are using the Internet and mobile 
technologies to create, connect, explore and learn in new ways. Challenges from harmful 
behaviors, cyberbullying to digital cheating, are surfacing. With powerful digital tools that allow 
for creation and communication comes great responsibility. The curriculum centers on 8 main 
categories based on digital ethics research. 
 
Priority Standards for unit: 

● DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can help an 
individual in life situations 

● ISTE 2 – Digital Citizen Students recognize the rights, responsibilities and opportunities 
of living, learning and working in an interconnected digital world, and they act and model 
in ways that are safe, legal and ethical. 

 

 
 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills      
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

healthy communication skills through 
exchange of information, questions, and ideas 

while recognizing the perspective of others Model  Apply 2 
how the decision making process can help an 

individual in life situations Analyze, Evaluate  Analyze 2 
rights, responsibilities and opportunities of 

living, learning and working in an 
interconnected digital world Recognize, Model Apply 2 
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Essential Questions: 
1. How can an individual use Cornell notes to organize important academic information? 
2. How can an individual identify and assemble the most important parts of a text to create a 

summary? 
3. How can an individual recognize the rights and responsibilities of acting in safe, legal, 

and ethical ways in an interconnected digital world? 
 

Enduring Understanding/Big Ideas: 
1. An individual can use Cornell notes to separate key ideas from details. Cornell notes also 

give a learner the opportunity to reflect upon and summarize information in a way that 
assists the learning in synthesizing the information presented. 

2. Finding the most important parts of a text is key to understanding the text. By using 
strategies to separate less important details from main ideas, a learner is able to clarify the 
main idea and create a short summary of a long, detailed text. The ability to summarize is 
a critical reading and writing skill.   

3. Learning and working in an interconnected digital world comes with rights and 
responsibilities regarding their digital identity, technology use, intellectual property, 
social interactions and personal data. 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● Key Points 
● Main Idea 
● Summarizing 

● Cornell Notes 
● Digital Identity 
● Digital Footprint 
● Intellectual Property 
● Copyright Law 
● Social Network 
● Digital Privacy 

Resources for Vocabulary Development: Quality Tools 
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Topic 1: AVID Skills and Techniques 

Engaging Experience 1 
Title: Summarizing 
Suggested Length of Time: 2 Days 
Standards Addressed 
 Priority: 

● DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can 
help an individual in life situations 

Detailed Description/Instructions: The teacher will describe a summary as a short version of a 
text including the most important parts and the big idea of a text. The teacher will ask students to 
identify times when a summary may be used instead of an entire test (responses could include: 
conveying information to another person in a short amount of time, giving the reader the big idea 
of a novel to help him/her decide if the book will be a good choice for him/her, to refer to a text 
without reprinting the entire text, etc.) 

How to Assemble a Summary: The teacher will discuss the steps used to create a 
summary, including reading the text, identifying the main idea, and separating details from key 
points. The teacher may choose to use a resource (i.e., video, pre-made summary and base text, 
etc.) 
 Examples of resources outlining how to summarize: 

● https://www.youtube.com/watch?v=VwEl-MiZH0E  
● https://www.youtube.com/watch?v=eGWO1ldEhtQ  

Writing a Fiction Summary: The teacher will provide students with a short fictional text 
(i.e., short story, chapter from a novel, etc.). The student will: 

● Read the text 
● Identify main character(s) 
● Identify the main idea and key points/events 
● Separate out any less important details from key ideas 
● Decide which key points are most important to the story 
● Use his/her own words to state the key points in chronological order Writing a Nonfiction 

Summary: The teacher will provide students with a nonfiction text (i.e. textbook, news 
article, etc.). The student will:  

● Read the text 
● Identify the main idea and key points/events 
● Separate out any less important details from key ideas 
● Decide which key points are most important to the content or event 
● Use his/her own words to state the key points in chronological order 

 

https://www.youtube.com/watch?v=VwEl-MiZH0E
https://www.youtube.com/watch?v=eGWO1ldEhtQ
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Bloom’s Levels: Apply, Analyze 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 2 
Title: Cornell Note-Taking  
Suggested Length of Time: 2 Days 
Standards Addressed 
 Priority: 

● DESE.Health.2C.6 Model healthy communication skills through exchange of 
information, questions, and ideas while recognizing the perspective of others 

● DESE.Health.4A.7 Analyze and evaluate how the decision making process can 
help an individual in life situations 

Detailed Description/Instructions: The teacher will introduce the Cornell Notes style by using 
a short introduction video similar to: “How to...Cornell Notes” 
https://www.youtube.com/watch?v=w3pM5hEgBk4).   
Key ideas that should be part of the introduction include: 

● Splitting the note-taking space into sections using the capital “I” shape 
● Titling the notes based on the subject 
● Listed big ideas or key points along the left side of the notes 
● Recording details and/or nonlinguistic representations along the right side of the notes 
● Recording a summary/reflections at the bottom of the page 

Examples: The teacher will provide students with additional grade-level appropriate examples of 
completed Cornell Notes and identify various sections outlined above. The teacher may include 
items similar to these examples: Example of a Cornell Notes Page:  

● http://coe.jmu.edu/learningtoolbox/cornellnotes.html 
● http://mvcaearthscience.weebly.com/examples-of-cornell-notes.html  
● Teacher-created examples 

Guided Practice: The teacher will identify an appropriate grade-level text to be used as a class 
example (informational text such as a textbook are most appropriate for this activity). The 
student will read the text and the teacher will facilitate a discussion about parts of the text that 
would be used in Cornell note-taking. The teacher will guide the class in creating an example 
notes page based on the selected text, answering any student questions and addressing any 
concerns throughout the process. 
Independent Practice: The student will work independently with a selection of informational text 
different from the guided practice text and create a new section of Cornell notes, using strategies 
viewed and learned thought the lesson(s).  
Bloom’s Levels: Apply, Analyze 
Webb’s DOK: 2 
Rubric: Class Participation  

https://www.youtube.com/watch?v=w3pM5hEgBk4
http://coe.jmu.edu/learningtoolbox/cornellnotes.html
http://mvcaearthscience.weebly.com/examples-of-cornell-notes.html
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Topic 2: Digital Citizenship 

Engaging Experience 1 
Title: Common Sense Media  
Suggested Length of Time: 2 Days 
Standards Addressed 
 Priority: 

• ISTE 2 – Digital Citizen Students recognize the rights, responsibilities and 
opportunities of living, learning and working in an interconnected digital 
world, and they act and model in ways that are safe, legal and ethical. 

Detailed Description/Instructions: The teacher will teach the lessons in Unit 1 of the 6-8 
curriculum found on Common Sense Media’s education website 
(https://www.commonsense.org/education/scope-and-sequence)  
Examples: The teacher will provide students with additional guidance as necessary through the 
following lessons found in Common Sense Media’s curriculum: 
Key ideas that should be part of the lesson include: 

● Digital Life 101 (https://www.commonsense.org/education/lesson/digital-life-101-6-8)  
● Strategic searching (https://www.commonsense.org/education/lesson/strategic-searching-
6-8)  
● Scams and schemes (https://www.commonsense.org/education/lesson/scams-and-
schemes-6-8)  
● Cyberbullying: be upstanding 
(https://www.commonsense.org/education/lesson/cyberbullying-be-upstanding-6-8)  
● A creator’s rights (https://www.commonsense.org/education/lesson/a-creators-rights-6-8)  

Bloom’s Levels: Apply, Analyze 
Webb’s DOK: 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.commonsense.org/education/scope-and-sequence#unit-6-8-unit-1
https://www.commonsense.org/education/lesson/digital-life-101-6-8
https://www.commonsense.org/education/lesson/strategic-searching-6-8
https://www.commonsense.org/education/lesson/strategic-searching-6-8
https://www.commonsense.org/education/lesson/scams-and-schemes-6-8
https://www.commonsense.org/education/lesson/scams-and-schemes-6-8
https://www.commonsense.org/education/lesson/cyberbullying-be-upstanding-6-8
https://www.commonsense.org/education/lesson/a-creators-rights-6-8
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

AVID 
Skills and 

Techniques 

Summarizing 

 

The teacher will describe a summary as a short 
version of a text including the most important parts 

and the big idea of a text. The teacher will ask 
students to identify times when a summary may be 

used instead of an entire test (responses could 
include: conveying information to another person 

in a short amount of time, giving the reader the big 
idea of a novel to help him/her decide if the book 

will be a good choice for him/her, to refer to a text 
without reprinting the entire text, etc.) 

How to Assemble a Summary: The teacher 
will discuss the steps used to create a summary, 
including reading the text, identifying the main 

idea, and separating details from key points. The 
teacher may choose to use a resource (i.e., video, 

pre-made summary and base text, etc.) 
 Examples of resources outlining how to 

summarize: 
● https://www.youtube.com/watch?v=VwEl-

MiZH0E  
● https://www.youtube.com/watch?v=eGWO1ldEht

Q  
Writing a Fiction Summary: The teacher 

will provide students with a short fictional text 
(i.e., short story, chapter from a novel, etc.). The 

student will: 
● Read the text 

● Identify main character(s) 
● Identify the main idea and key points/events 

● Separate out any less important details from key 
ideas 

● Decide which key points are most important to 
the story 

 2 Days 

https://www.youtube.com/watch?v=VwEl-MiZH0E
https://www.youtube.com/watch?v=VwEl-MiZH0E
https://www.youtube.com/watch?v=eGWO1ldEhtQ
https://www.youtube.com/watch?v=eGWO1ldEhtQ
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● Use his/her own words to state the key points in 
chronological order Writing a Nonfiction 

Summary: The teacher will provide students with 
a nonfiction text (i.e. textbook, news article, etc.). 

The student will:  
● Read the text 

● Identify the main idea and key points/events 
● Separate out any less important details from key 

ideas 
● Decide which key points are most important to 

the content or event 
● Use his/her own words to state the key points in 

chronological order   

AVID 
Skills and 

Techniques 

Cornell Note-
Taking  

 

The teacher will introduce the Cornell Notes style 
by using a short introduction video similar to: 

“How to...Cornell Notes” 
https://www.youtube.com/watch?v=w3pM5hEgBk

4).   
Key ideas that should be part of the introduction 

include: 
● Splitting the note-taking space into sections using 

the capital “I” shape 
● Titling the notes based on the subject 

● Listed big ideas or key points along the left side 
of the notes 

● Recording details and/or nonlinguistic 
representations along the right side of the notes 

● Recording a summary/reflections at the bottom of 
the page 

Examples: The teacher will provide students with 
additional grade-level appropriate examples of 
completed Cornell Notes and identify various 

sections outlined above. The teacher may include 
items similar to these examples: Example of a 

Cornell Notes Page:  
● http://coe.jmu.edu/learningtoolbox/cornellnotes.ht

ml 
● http://mvcaearthscience.weebly.com/examples-

of-cornell-notes.html  

 2 Days 

https://www.youtube.com/watch?v=w3pM5hEgBk4
https://www.youtube.com/watch?v=w3pM5hEgBk4
http://coe.jmu.edu/learningtoolbox/cornellnotes.html
http://coe.jmu.edu/learningtoolbox/cornellnotes.html
http://mvcaearthscience.weebly.com/examples-of-cornell-notes.html
http://mvcaearthscience.weebly.com/examples-of-cornell-notes.html


Board Approved: May 26, 2016       P a g e  | 27 
Board First Read with Revisions: January 10, 2019           

● Teacher-created examples 
Guided Practice: The teacher will identify an 

appropriate grade-level text to be used as a class 
example (informational text such as a textbook are 
most appropriate for this activity). The student will 

read the text and the teacher will facilitate a 
discussion about parts of the text that would be 

used in Cornell note-taking. The teacher will guide 
the class in creating an example notes page based 

on the selected text, answering any student 
questions and addressing any concerns throughout 

the process. 
Independent Practice: The student will work 

independently with a selection of informational 
text different from the guided practice text and 

create a new section of Cornell notes, using 
strategies viewed and learned thought the lesson(s).  

Digital 
Citizenship 

Common 
Sense Media 

 

Teacher will guide students through the 6-8 grade 
band Unit 1 curriculum found on Common Sense 

Media 

2 Days 
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6th Grade Life Ed Unit: Growth and Development 

Subject: 6th Grade Life Education  
Grade: 6 
Name of Unit: Growth and Development 
Length of Unit: 6 Days 
Overview of Unit: Adolescence is a time of many changes in an individual’s life. Adolescents 
experience physical, mental, social, and emotional changes and must learn to make positive, 
healthy decisions under challenging circumstances. The goal of the growth and development unit 
is to equip young people with the factual information, healthy habits, coping strategies, and 
social skills necessary for making appropriate choices throughout adolescence. 
 
Priority Standards for unit: 

● DESE.1.K. HPE 1 Describe how hormones are responsible for the development of 
secondary sex characteristics and for the production and release of reproductive cells, 
allowing the opportunity for fertilization. 

● DESE.1.A. HPE 2 Identify body changes during puberty and proper hygiene practices 
(e.g., acne).  

● DESE.1.B. HPE 5 Identify various health needs during adolescence (e.g., mental, 
emotional, social, and physical, hygiene). 

● DESE.1.J. HPE 1 Describe how the endocrine system affects all other body systems.  
● DESE.1.C. HPE 1 Compare and contrast factors that can affect growth and development 

which one can alter, enhance, or adapt (e.g., heredity, family, environment, physical 
activity, hormones, disease). 

● DESE.1.D. HPE 3, HPE 5 Locate, select, and organize information about non-
communicable diseases that may impact adolescents such as diabetes, asthma, joint 
disease, cancer, mental disorder.  

● DESE.1.E. HPE 3 Explain and discuss the relationship between HIV and AIDS. 
● DESE.2C.HPE 2 Describe how to constructively manage feelings caused by 

disappointment, stress, separation or loss. Model healthy communication skills through 
exchange of information, questions, and ideas while recognizing perspective of others 

● DESE.4A.HPE 2 Recognize that life management skills (e.g., stress management, goal 
setting, decision making, assertive behavior, resisting peer pressure, and conflict 
resolution) can be applied to personal situations that adolescents encounter 

● DESE.4B.HPE 2, 5 Apply and assess conflict/mediation strategies to a variety of conflict 
situations 

● DESE.3A.HPE 6 Recognize that fads, quackery, and advertising can influence health 
behaviors and practices 
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Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills      
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

various health needs during adolescence Identify  Understand 2 
how the endocrine system affects all other 

body systems Describe  Understand 2 
how to constructively manage feelings caused 
by disappointment, stress, separation or loss. Describe  Understand 2 
that life management skills can be applied to 
personal situations that adolescents encounter  Recognize  Understand 2 
 conflict/mediation strategies to a variety of 

conflict situations  Apply, Assess Apply 2 
that fads, quackery, and advertising can 
influence health behaviors and practices Recognize  Understand 2 
how hormones are responsible for the 

development of secondary sex characteristics 
and for the production and release of 

reproductive cells, allowing the opportunity for 
fertilization Describe  Understand 2 

 factors that can affect growth and 
development which one can alter, enhance, or 

adapt Compare, Contrast Understand 2 
 information about non-communicable diseases 
that may impact adolescents such as diabetes, 
asthma, joint disease, cancer, mental disorder 

Locate , Select, and 
Organize Understand 2 

the relationship between HIV and AIDS Explain, Discuss  Understand 2 
body changes during puberty and proper 

hygiene practices Identify  Understand 2 
 
Essential Questions: 

1. How do individuals change emotionally and socially during adolescence and how does 
one manage these changes? 

2. How do individuals change physically during adolescence and how does one manage 
these changes? 

3. How can controllable and uncontrollable factors influence an individual during 
puberty/adolescence/? 

 
Enduring Understanding/Big Ideas: 

1. Individuals may experience mood swings and overwhelming feelings during adolescence. 
Often a person’s role within peer groups and family can shift or change during this time, 
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which can lead to overwhelming feelings of stress or anxiety. Students will learn to cope 
with changes using stress management, time management, and learning to handle peer 
pressure in a positive way. 

2. Individuals experience physical changes associated with puberty, including development 
of secondary sex characteristics. The endocrine systems uses hormones to initiate these 
changes within the body, and the individual becomes sexually mature and able to 
reproduce. By practicing regular personal hygiene, exercising regularly, and maintaining 
a healthy diet, an individual can minimize stress from these physical changes associated 
with puberty.  

3. During changes associated with puberty and adolescence, an individual must learn to 
properly care for himself/herself. While some changes are not under the direct control of 
the individual, some factors influencing overall health are controllable. Factors that may 
not be controlled by the individual include rate of physical growth, hereditary influences, 
and noncommunicable diseases. Adolescence can contribute to a healthy lifestyle and 
ease stresses from changing circumstances by learning to eat a balanced diet, exercise, 
manage stress, and practice proper hygiene. 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

●    Reproductive ● Acne 
● Adrenal 
● Aggressive 
● Anorexia 
● Assertive 
● Bulimia 
● Communicable 
● Endocrine 
● Glands 
● HIV/AIDS 
● Hormonal 
● Non-Communicable 

Resources for Vocabulary Development Quality Tools 
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Topic 1: Growth and Development 

Engaging Experience 1 
Title: Introduction to Adolescence: A Time of Many Changes 
Suggested Length of Time: 1 Day 
Standards Addressed 

 Priority:  
● DESE.1.B. HPE 5 Identify various health needs during adolescence (e.g., mental, 

emotional, social, and physical, hygiene). 
● DESE.1.J. HPE 1 Describe how the endocrine system affects all other body 

systems. 
Detailed Description/Instructions: Students will be introduced to the definition of adolescence 
as the time between childhood and adulthood that is a time of many changes for an individual. 
Puberty/adolescence usually changes an individual’s emotional, social, mental, physical, and 
hygienic needs. The teacher should address any student misconceptions and/or limited views of 
the needs associated with adolescence (i.e., a person only changes physically). 
 Students will learn the reason for these changes can be attributed to the endocrine system, 
and organ system in the human body that sends messengers, hormones, to various parts of the 
body to instigate changes. The teacher will discuss that while the endocrine systems play a large 
role in the change from child to adult, the timing and pace of these changes is not something 
controlled by the individual.  Because the timing and duration of puberty cannot be controlled, 
an individual must be aware of its effects on his/her mental, emotional, physical, social, and 
hygienic needs.  
 Students will examine an infographic of the endocrine system, identify glands of the 
endocrine systems, and investigate the function of the glands of the endocrine system. 
 Examples of Endocrine Systems Infographics: 

● http://www.livescience.com/38679-human-body-system-endocrine-
infographic.html  

● Teen Health textbook p.166 
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation 
 
Engaging Experience 2 
Title: Emotional Changes During Adolescence: Managing Feelings and Stress, Self Esteem  
Suggested Length of Time: 1 Day 
Standards Addressed: 
 Priority:  

● DESE.2C.HPE 2 Describe how to constructively manage feelings caused by 
disappointment, stress, separation or loss. Model healthy communication skills 

http://www.livescience.com/38679-human-body-system-endocrine-infographic.html
http://www.livescience.com/38679-human-body-system-endocrine-infographic.html
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through exchange of information, questions, and ideas while recognizing 
perspective of others 

● DESE.4A.HPE 2 Recognize that life management skills (e.g., stress management, 
goal setting, decision making, assertive behavior, resisting peer pressure, and 
conflict resolution) can be applied to personal situations that adolescents 
encounter 

Detailed Description/Instructions: Students will brainstorm a list of occurrences that cause 
stress in the lives of people their ages (i.e. peer conflict, homework, sports performance, sibling 
disagreements, family disagreements, etc.). Students will then be asked to associate feelings with 
each cause of stress (i.e. a parent moving to a new city = sadness). By examining the array of 
feelings associated with stressful events, students may see different feelings may be felt by 
different people in a variety of situations.   
 The teacher will lead students in completing a “My Relaxers, Support Circle, and Self-
Booster” activity in which students identify activities and strategies to help manage feeling (“My 
Relaxers”), identify trusted people who can provide support during times of stress (“Support 
Circle”), and a list of ways boost self-esteem with positive self-talk (Self Boosters”).   
 Examples outcomes for each category: 

● My Relaxers: count to 10, take 3 deep breaths, walk for 15 minutes, spend time 
with friend, write in my journal etc. 

● Support Circle: mom & dad, grandma & grandpa, my softball coach, my troop 
leader, my teachers at school, etc. 

● Self-Boosters: I am great at softball, I am kind to all my classmates, I offer to help 
others in need, I exercise and care for myself, I am good at painting, etc. 

A variety of media may be used these three categories, including lists, nonlinguistic 
representations, graphic organizers, etc.  
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 3 
Title: Social Changes During Adolescence: Handling Conflict and Displaying Assertive 
Behavior 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority:  

● DESE.4B.HPE 2, 5 Apply and assess conflict/mediation strategies to a variety of 
conflict situations 

● DESE.4A.HPE 2 Recognize that life management skills (e.g., stress management, 
goal setting, decision making, assertive behavior, resisting peer pressure, and 
conflict resolution) can be applied to personal situations that adolescents 
encounter 
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 Supporting: 
● DESE.1.B. HPE 5 Identify various health needs during adolescence (e.g., mental, 

emotional, social, and physical, hygiene). 
Detailed Description/Instructions: Students will be given conflict scenarios (either by the 
teacher or by creating their own scenarios). Student groups will brainstorm ways to approach the 
conflict. The class will examine multiple examples of conflicts that should include: 

● Peer conflict 
● Adolescent conflict with an adult 
● Family conflict 

The term “assertive” will be introduced. The teacher will differentiate between assertive 
behavior and aggressive behavior by noting that being assertive is taking a firm, yet calm 
approach while being aggressive is taking an angry and overly hostile. 

Throughout the problem/solution brainstorming on resolving conflict, the following 
possible resolutions should be discussed: compromising, collaborating, withdrawing, etc.  
Bloom’s Levels: Apply 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 4 
Title: Physical Changes During Adolescence: Secondary Sex Characteristics & Body 
Image/Media 
Suggested Length of Time: 1 Day 
Standards Addressed 

Priority:  
● DESE.3A.HPE 6 Recognize that fads, quackery, and advertising can influence 

health behaviors and practices 
● DESE.1.C. HPE 1 Compare and contrast factors that can affect growth and 

development which one can alter, enhance, or adapt (e.g., heredity, family, 
environment, physical activity, hormones, disease).  

● DESE.1.K. HPE 1 Describe how hormones are responsible for the development of 
secondary sex characteristics and for the production and release of reproductive 
cells, allowing the opportunity for fertilization. 

Supporting: 
● DESE.1.B. HPE 5 Identify various health needs during adolescence (e.g., mental, 

emotional, social, and physical, hygiene).  
● DESE.1.J. HPE 1 Describe how the endocrine system affects all other body 

systems. 
Detailed Description/Instructions: The teacher will introduce the topic by recalling how the 
endocrine systems works to make changes on the body (from the first lesson). Students will be 
reminded that hormones are chemical messengers that tell the body how to act, and that some of 



Board Approved: May 26, 2016       P a g e  | 34 
Board First Read with Revisions: January 10, 2019           

these hormones are the reason humans develop secondary sex characteristics, or the 
characteristics that distinguish an individual as an adult male or an adult female. 

The teacher will then facilitate a discussion about how media can influence how a person 
judges himself/herself and often targets some of these characteristics to promote and sell 
products or services. Body image will be defined as the way a person feels about his or her body. 
Body image can be greatly influenced by media portrayal of men and women. 

Students will be presented with advertisements portraying men and/or women and asked 
to determine how these images might positively or negatively impact a person’s body image 
(based on viewing the image).  
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 5 
Title: Physical Changes During Adolescence: Factors that Can Be Controlled and Factors that 
Cannot Be Controlled During Puberty/Adolescence 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.1.C. HPE 1 Compare and contrast factors that can affect growth and 
development which one can alter, enhance, or adapt (e.g., heredity, family, 
environment, physical activity, hormones, disease).  

● DESE.1.D. HPE 3, HPE 5 Locate, select, and organize information about non-
communicable diseases that may impact adolescents such as diabetes, asthma, 
joint disease, cancer, mental disorder.  

● DESE.1.E. HPE 3 Explain and discuss the relationship between HIV and AIDS. 
 Supporting: 

● DESE.1.K. HPE 1 Describe how hormones are responsible for the development of 
secondary sex characteristics and for the production and release of reproductive 
cells, allowing the opportunity for fertilization.  

● DESE.1.A. HPE 2 Identify body changes during puberty and proper hygiene 
practices (e.g., acne).  

● DESE.1.B. HPE 5 Identify various health needs during adolescence (e.g., mental, 
emotional, social, and physical, hygiene).  

● DESE.1.J. HPE 1 Describe how the endocrine system affects all other body 
systems. 

Detailed Description/Instructions: The teacher will introduce two categories of events during 
puberty: those that are controlled by the individual and those that are not controlled by the 
individual but rather, determined by factors such as pituitary gland function, heredity, etc. A 
brief discussion of uncontrollable factors will help students understand factors they cannot 
impact.  
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● Uncontrollable Factors: Hormones, heredity, noncommunicable disease (diabetes, 
asthma, joint disease, cancer, mental disorder). 

The student will focus most on factors an individual can control in order to add to 
overall health and wellbeing during puberty. A booklet or graphic organizer may be used 
to outline guidelines for attending to the following factors:                 

● Controllable Factors: Personal hygiene (skin care, hair care, dental hygiene, bathing), 
diet, exercise, sleep, relaxation, stress-relieving activities. 

The teacher will then outline an example of a factor that may be a disease in either category: 
HIV/AIDS. The teacher will describe HIV as a virus that is transmitted from one person to 
another through exchange of bodily fluid. This may include transfer through a blood transfusion, 
from a pregnant mother to her infant, or from sexual contact. The teacher should also explain that 
HIV is the cause of AIDS, which is a condition in which the human immune systems is 
weakened. The delineation should be made that HIV does not always immediately cause AIDS, 
but that a person can be HIV positive for long periods of time before developing AIDS.  
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class participation 
 
Engaging Experience 6: 
Title: Growth & Development Video about Puberty for both Males and Females 
Suggested Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.1.K. HPE 1 Describe how hormones are responsible for the development of 
secondary sex characteristics and for the production and release of reproductive 
cells, allowing the opportunity for fertilization.  

● DESE.1.A. HPE 2 Identify body changes during puberty and proper hygiene 
practices (e.g., acne).  

● DESE.1.B. HPE 5 Identify various health needs during adolescence (e.g., mental, 
emotional, social, and physical, hygiene).  

● DESE.1.J. HPE 1 Describe how the endocrine system affects all other body 
systems.  

● DESE.1.C. HPE 1 Compare and contrast factors that can affect growth and 
development which one can alter, enhance, or adapt (e.g., heredity, family, 
environment, physical activity, hormones, disease).  

● DESE.3A.HPE 6 Recognize that fads, quackery, and advertising can influence 
health behaviors and practices 
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Detailed Description/Instructions: Students will watch board-approved videos detailing 
physical changes occurring during puberty for both boys and girls. There are 2 videos: 1 about 
changes in males during puberty and 1 about changes in females during puberty.  
Bloom’s Levels: Understand  
Webb’s DOK: 2 
Rubric: Class participation 
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Growth and 
Development 

Introduction to 
Adolescence: A 
Time of Many 

Changes 

Students will be introduced to the definition of 
adolescence as the time between childhood and 
adulthood that is a time of many changes for an 
individual. Puberty/adolescence usually changes 

an individual’s emotional, social, mental, 
physical, and hygienic needs. The teacher should 

address any student misconceptions and/or limited 
views of the needs associated with adolescence 

(i.e., a person only changes physically). 
 Students will learn the reason for these 

changes can be attributed to the endocrine system, 
and organ system in the human body that sends 
messengers, hormones, to various parts of the 

body to instigate changes. The teacher will 
discuss that while the endocrine systems play a 
large role in the change from child to adult, the 

timing and pace of these changes is not something 
controlled by the individual.  Because the timing 
and duration of puberty cannot be controlled, an 
individual must be aware of its effects on his/her 
mental, emotional, physical, social, and hygienic 

needs.  
 Students will examine an infographic of 

the endocrine system, identify glands of the 
endocrine systems, and investigate the function of 

the glands of the endocrine system. 
 Examples of Endocrine Systems 

Infographics: 
● http://www.livescience.com/38679-human-body-

system-endocrine-infographic.html  
● Teen Health textbook p.166 

1 Day 

Growth and 
Development 

Emotional 
Changes During 

Students will brainstorm a list of occurrences that 
cause stress in the lives of people their ages (i.e. 

 1 Day 
 

http://www.livescience.com/38679-human-body-system-endocrine-infographic.html
http://www.livescience.com/38679-human-body-system-endocrine-infographic.html
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Adolescence: 
Managing 

Feelings and 
Stress, Self 

Esteem  

peer conflict, homework, sports performance, 
sibling disagreements, family disagreements, 
etc.). Students will then be asked to associate 
feelings with each cause of stress (i.e. a parent 
moving to a new city = sadness). By examining 

the array of feelings associated with stressful 
events, students may see different feelings may be 
felt by different people in a variety of situations.   

 The teacher will lead students in 
completing a “My Relaxers, Support Circle, and 
Self-Booster” activity in which students identify 
activities and strategies to help manage feeling 

(“My Relaxers”), identify trusted people who can 
provide support during times of stress (“Support 

Circle”), and a list of ways boost self-esteem with 
positive self-talk (Self Boosters”).   

 Examples outcomes for each category: 
● My Relaxers: count to 10, take 3 deep breaths, 

walk for 15 minutes, spend time with friend, 
write in my journal etc. 

● Support Circle: mom & dad, grandma & 
grandpa, my softball coach, my troop leader, my 

teachers at school, etc. 
● Self-Boosters: I am great at softball, I am kind 

to all my classmates, I offer to help others in 
need, I exercise and care for myself, I am good 

at painting, etc. 
A variety of media may be used these three 

categories, including lists, nonlinguistic 
representations, graphic organizers, etc.  

Growth and 
Development 

Social Changes 
During 

Adolescence: 
Handling 

Conflict and 
Displaying 
Assertive 
Behavior 

Students will be given conflict scenarios (either 
by the teacher or by creating their own scenarios). 
Student groups will brainstorm ways to approach 

the conflict. The class will examine multiple 
examples of conflicts that should include: 

● Peer conflict 
● Adolescent conflict with an adult 

● Family conflict 
The term “assertive” will be introduced. The 
teacher will differentiate between assertive 

behavior and aggressive behavior by noting that 

1 Day 
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being assertive is taking a firm, yet calm approach 
while being aggressive is taking an angry and 

overly hostile. 
Throughout the problem/solution 

brainstorming on resolving conflict, the following 
possible resolutions should be discussed: 

compromising, collaborating, withdrawing, etc.  

Growth and 
Development 

Physical 
Changes During 

Adolescence: 
Secondary Sex 
Characteristics 

& Body  

The teacher will introduce the topic by recalling 
how the endocrine systems works to make 
changes on the body (from the first lesson). 

Students will be reminded that hormones are 
chemical messengers that tell the body how to act, 

and that some of these hormones are the reason 
humans develop secondary sex characteristics, or 
the characteristics that distinguish an individual as 

an adult male or an adult female. 
The teacher will then facilitate a 

discussion about how media can influence how a 
person judges himself/herself and often targets 

some of these characteristics to promote and sell 
products or services. Body image will be defined 
as the way a person feels about his or her body. 
Body image can be greatly influenced by media 

portrayal of men and women. 
Students will be presented with 

advertisements portraying men and/or women and 
asked to determine how these images might 

positively or negatively impact a person’s body 
image (based on viewing the image).  

1 Day 

Growth and 
Development 

Physical 
Changes During 

Adolescence: 
Factors that Can 
Be Controlled 

and Factors that 
Cannot Be 
Controlled 

During 
Puberty/Adoles

cence 

The teacher will introduce two categories of 
events during puberty: those that are controlled by 
the individual and those that are not controlled by 

the individual but rather, determined by factors 
such as pituitary gland function, heredity, etc. A 

brief discussion of uncontrollable factors will help 
students understand factors they cannot impact.  
● Uncontrollable Factors: Hormones, heredity, 

noncommunicable disease (diabetes, asthma, 
joint disease, cancer, mental disorder). 

1 Day 
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The student will focus most on factors an 
individual can control in order to add to overall 
health and wellbeing during puberty. A booklet 

or graphic organizer may be used to outline 
guidelines for attending to the following factors:                 
● Controllable Factors: Personal hygiene (skin 

care, hair care, dental hygiene, bathing), diet, 
exercise, sleep, relaxation, stress-relieving 

activities. 
The teacher will then outline an example of a 
factor that may be a disease in either category: 
HIV/AIDS. The teacher will describe HIV as a 

virus that is transmitted from one person to 
another through exchange of bodily fluid. This 

may include transfer through a blood transfusion, 
from a pregnant mother to her infant, or from 

sexual contact. The teacher should also explain 
that HIV is the cause of AIDS, which is a 

condition in which the human immune systems is 
weakened. The delineation should be made that 
HIV does not always immediately cause AIDS, 
but that a person can be HIV positive for long 

periods of time before developing AIDS.  

Growth and 
Development 

Growth & 
Development 
Video about 

Puberty for both 
Males and 
Females 

Students will watch board-approved videos 
detailing physical changes occurring during 
puberty for both boys and girls. There are 2 

videos: 1 about changes in males during puberty 
and 1 about changes in females during puberty.  

1 Day 
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6th Grade Life Ed Unit: Drug Prevention  
Subject: 6th Grade Life Education  
Grade: 6  
Name of Unit: Drug Prevention  
Length of Unit: 5 Days 
Overview of Unit: Drug education will be a unit taught together to teach students about 
differences in drugs ranging from legal status, drug categories, effects on different drugs on the 
human body, and refusal skills used to resist peer pressure. The purpose of this drug education in 
the 6th grade is to prevent factual information about the negative effects of drug usage and equip 
students with a variety of refusal skills to equip them to make safe, healthy decisions in future 
situations in which drugs may be present or available.  
 
Priority Standards for unit: 

● DESE.2.A. HPE 5 Differentiate between negative and positive peer pressure and discuss 
reversal techniques. 

● DESE.2.A. HPE 5 Evaluate ideas and perspectives regarding the influence that family, 
friends, and culture have on health choices and behaviors during adolescence.  

● DESE.3.B. HPE 5 Differentiate between over the counter (OTC) and prescription drugs, 
their purpose, precautions and guidelines for use. 

● DESE.3.A. HPE 5 Describe the short and long-term effects of performance enhancing 
drugs.  

● DESE.3.C. HPE 5 Classify drugs based on their effect on the body (e.g., stimulant, 
depressant, hallucinogen, narcotic).  

● DESE.3.C. HPE 5 Differentiate among various types of drugs and their effect upon the 
body including the following: how the drug enters the body; how the drug interacts with 
body chemistry.  

● DESE.3.C. HPE 5 Present different opinions and arguments about the effects of TAOD 
on individuals, family, and society. 
 

Unwrapped Concepts 
(Students need to know) 

Unwrapped Skills      
(Students need to be 

able to do) 

Bloom’s 
Taxonomy 

Levels 
Webb's 
DOK 

between negative and positive peer pressure and 
discuss reversal techniques Differentiate  Understand 2 

ideas and perspectives regarding the influence 
that family, friends, and culture have on health 

choices and behaviors during adolescence Evaluate  Apply 2 



Board Approved: May 26, 2016       P a g e  | 42 
Board First Read with Revisions: January 10, 2019           

between over the counter (OTC) and 
prescription drugs, their purpose, precautions 

and guidelines for use Differentiate  Understand 2 
the short and long-term effects of performance 

enhancing drugs Describe  Understand 2 
drugs based on their effect on the body  Classify  Understand 2 

among various types of drugs and their effect 
upon the body Differentiate  Understand 2 

different opinions and arguments about the 
effects of TAOD on individuals, family, and 

society Present  Apply 2 
 
Essential Questions: 

1. Why are over-the-counter, prescription, and illegal drugs different? 
2. How do different types of drugs affect the human body? 
3. How do drugs affect an individual over time? 
4. How can an individual resist pressures to use illegal drugs or abuse prescription/otc 

drugs? 
 
Enduring Understanding/Big Ideas: 

1. Over-the-counter, prescription, and illegal drugs differ according to ease of access and 
strength/seriousness of use. Over-the-counter drugs can be purchased without a doctor’s 
prescription and, when used as directed, can be a safe way to treat minor conditions for 
some individuals. Prescription drugs are prescribed by a physician who comes into direct 
contact with a specific patient and assesses the patient’s health status and risks before 
recommending a particular medicine/treatment. When taken as directed under the 
supervision of a physician, prescription drugs can treat health conditions. Both OTC and 
prescription drugs are approved by the FDA. Illegal drugs are drugs that are illegal to 
possess or distribute and are not approved by the FDA for use by any individual. While 
these drugs differ, all can have serious and sometimes harmful effects on the human 
body. 

2. Different categories of drugs affect the human body in different ways. Stimulants cause 
the human body to work at an increased rate, as the central nervous system’s function is 
intensified. Depressants cause the function of the central nervous system to work at a 
slower speed that normal. Hallucinogens can cause an individual to see or hear things that 
are not real. Narcotics are strong drugs that impact the brain and other organ systems to 
alleviate pain. Another type of drug are steroids, which mimic human hormones so a user 
can achieve increased muscle mass through its use.  Individuals need to be aware of the 
drug classes and their impact on the body to avoid drug abuse and interactions. 
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3. Drugs can have lasting impacts on individuals through long-term use or extended abuse. 
Organ system damage and failure are among the most serious side effects. In addition, an 
individual may experience decreased cognitive ability and have difficulty with daily 
activities/tasks. Individuals may also experience social life and workplace interruptions 
due to side effects, health problems, or addition. 

4. Individuals can resist peer pressure to drugs by practicing the following resistance 
techniques: 

a. Say “no” to the use of drugs 
b. State a reason why he/she chooses not to use drugs 
c. Stand up to continued peer pressure with assertive behavior 
d. Offer an alternative activity (other than using drugs) 
e. Leave or avoid the scene 

 
Unit Vocabulary: 

Academic Cross-Curricular Words Content/Domain Specific 

● Peer Pressure 
 

● Alcohol 
● Anabolic Steroids 
● Hallucinogens 
● Marijuana  
● Narcotics 
● Stimulants 
● Tobacco 

Resources for Vocabulary Development: Resources include the Teen Health textbook, 
ProjectAlert.com, and other reliable k-12 drug education programs. 
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Topic 1: Drug Prevention  
Engaging Experience 1 
Title: Defining Drugs and the Difference Between OTC, Prescription, and Illegal Drugs 
Length of Time: 1 Day 
Standards Addressed 
 Priority: 

● DESE.3.B. HPE 5 Differentiate between over the counter (OTC) and prescription 
drugs, their purpose, precautions and guidelines for use. 

Detailed Description/Instructions: The teacher will define drugs as a substance that changes 
the way the human body works and note that while the term “drugs” is often used to refer to 
illegal drugs that are harmful, some drugs are legal and helpful to people. The students will be 
given a quiz listing several common and/or commonly heard of drugs. Students will select 
whether they believe the drug to be OTC, prescription, or illegal. The class will go over the 
correct answers and discuss common misconceptions (including that while prescription drugs are 
legal for the person prescribed the drug to take as directed, it is illegal to take prescription 
medication not prescribed to you). 
Bloom’s Levels: Understand  
Webb’s DOK: 2 
Rubric: Class Participation  
 
Engaging Experience 2 
Title: Categories of Drugs and Their Effects on the Human Body  
Length of Time: 2 Days 
Standards Addressed 
 Priority: 

● DESE.3.A. HPE 5 Describe the short and long-term effects of performance 
enhancing drugs.  

● DESE.3.C. HPE 5 Classify drugs based on their effect on the body (e.g., 
stimulant, depressant, and hallucinogen, narcotic).  

● DESE.3.C. HPE 5 Differentiate among various types of drugs and their effect 
upon the body including the following: how the drug enters the body; how the 
drug interacts with body chemistry. 

 Supporting: 
● DESE.2.A. HPE 5 Evaluate ideas and perspectives regarding the influence that 

family, friends, and culture have on health choices and behaviors during 
adolescence.  

● DESE.3.C. HPE 5 Present different opinions and arguments about the effects of 
TAOD on individuals, family, and society. 
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● DESE.3.B. HPE 5 Differentiate between over the counter (OTC) and prescription 
drugs, their purpose, precautions and guidelines for use. 

Detailed Description/Instructions: Students will use a trusted drug education resource, such as 
the Teen Health textbook or the “Project Alert: Supplemental Resource Manual” found at 
www.projectalert.com to complete a graphic organizer or other project describing the short-term 
and long-term effects different categories of drugs have on the human body. Drug categories 
should include stimulants, hallucinogens, narcotics, anabolic steroids. Tobacco, alcohol, and 
marijuana should be discussed more in detail as examples within these categories. Students 
should continue research with trusted drug education resources to list examples of drugs in each 
category and describe the method by which the drug enters the body.  
Bloom’s Levels: Understand 
Webb’s DOK: 2 
Rubric: Class participation  
 
Engaging Experience 3 
Title: Refusal Skills: Standing Up to Pressures 
Length of Time: 2 Days 
Standards Addressed 
 Priority: 

● DESE.2.A. HPE 5 Differentiate between negative and positive peer pressure and 
discuss reversal techniques. 

● DESE.2.A. HPE 5 Evaluate ideas and perspectives regarding the influence that 
family, friends, and culture have on health choices and behaviors during 
adolescence. 

● DESE.3.C. HPE 5 Present different opinions and arguments about the effects of 
TAOD on individuals, family, and society.  

Detailed Description/Instructions: The teacher will ask students to list where pressures to use 
drugs or not use drugs come from (including peers, friends, family members, media, self, etc.). 
The teacher will ask students to visualize and describe how these pressures can negatively or 
positively impact their decisions to use or not use drugs (i.e. peer pressure can make a student 
want to fit in while influences from parents may encourage a student not to use drugs etc.). 

The teacher will present the 5-Step resistance strategy and elaborate and define each step 
with a variety of examples or ways of utilizing each step. 

1. Say “no” to the use of drugs 
2. State a reason why he/she chooses not to use drugs 
3. Stand up to continued peer pressure with assertive behavior 
4. Offer an alternative activity (other than using drugs) 
5. Leave or avoid the scene 

Students will be presented with a variety of scenarios in which tobacco, alcohol, or other drugs 
are being offered to a young person (helpful scenarios available from ProjectAlert.com or other 

http://www.projectalert.com/
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reliable drug education resources). Students will brainstorm ways to react and use steps from the 
resistance techniques above.  
Bloom’s Levels: Understand, Apply 
Webb’s DOK: 2 
Rubric: Class Participation  
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Summary of Engaging Learning Experiences for Topics 

 

Topic  Engaging 
Experience 

Title  

Description Suggested 
Length of 

Time 

Drug 
Prevention 

Defining 
Drugs and the 

Difference 
Between OTC, 
Prescription, 
and Illegal 

Drugs 

The teacher will define drugs as a substance that 
changes the way the human body works and note 

that while the term “drugs” is often used to refer to 
illegal drugs that are harmful, some drugs are legal 
and helpful to people. The students will be given a 

quiz listing several common and/or commonly 
heard of drugs. Students will select whether they 

believe the drug to be OTC, prescription, or illegal. 
The class will go over the correct answers and 

discuss common misconceptions (including that 
while prescription drugs are legal for the person 

prescribed the drug to take as directed, it is illegal 
to take prescription medication not prescribed to 

you). 

1 Day 
 

Drug 
Prevention 

Categories of 
Drugs and 

Their Effects 
on the Human 

Body  

Students will use a trusted drug education resource, 
such as the Teen Health textbook or the “Project 
Alert: Supplemental Resource Manual” found at 

www.projectalert.com to complete a graphic 
organizer or other project describing the short-term 
and long-term effects different categories of drugs 
have on the human body. Drug categories should 

include stimulants, hallucinogens, narcotics, 
anabolic steroids. Tobacco, alcohol, and marijuana 

should be discussed more in detail as examples 
within these categories. Students should continue 
research with trusted drug education resources to 

list examples of drugs in each category and 
describe the method by which the drug enters the 

body.  

2 Days 

http://www.projectalert.com/
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Drug 
Prevention 

Refusal Skills: 
Standing Up 
to Pressures 

The teacher will ask students to list where 
pressures to use drugs or not use drugs come from 
(including peers, friends, family members, media, 

self, etc.). The teacher will ask students to visualize 
and describe how these pressures can negatively or 
positively impact their decisions to use or not use 
drugs (i.e. peer pressure can make a student want 

to fit in while influences from parents may 
encourage a student not to use drugs etc.). 

The teacher will present the 5-Step 
resistance strategy and elaborate and define each 

step with a variety of examples or ways of utilizing 
each step. 

1. Say “no” to the use of drugs 
2. State a reason why he/she chooses not to use 

drugs 
3. Stand up to continued peer pressure with assertive 

behavior 
4. Offer an alternative activity (other than using 

drugs) 
5. Leave or avoid the scene 

Students will be presented with a variety of 
scenarios in which tobacco, alcohol, or other drugs 

are being offered to a young person (helpful 
scenarios available from ProjectAlert.com or other 
reliable drug education resources). Students will 
brainstorm ways to react and use steps from the 

resistance techniques above.  

2 Days 
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Unit of Study Terminology 
  
Appendices: All Appendices and supporting material can be found in this course’s shell course in the 
District’s Learning Management System. 
  
Assessment Leveling Guide: A tool to use when writing assessments in order to maintain the appropriate 
level of rigor that matches the standard. 
  
Big Ideas/Enduring Understandings: Foundational understandings teachers want students to be able to 
discover and state in their own words by the end of the unit of study. These are answers to the essential 
questions. 
  
Engaging Experience: Each topic is broken into a list of engaging experiences for students. These 
experiences are aligned to priority and supporting standards, thus stating what students should be able to 
do. An example of an engaging experience is provided in the description, but a teacher has the autonomy 
to substitute one of their own that aligns to the level of rigor stated in the standards. 
  
Engaging Scenario: This is a culminating activity in which students are given a role, situation, challenge, 
audience, and a product or performance is specified. Each unit contains an example of an engaging 
scenario, but a teacher has the ability to substitute with the same intent in mind. 
  
Essential Questions: Engaging, open-ended questions that teachers can use to engage students in the 
learning. 
  
Priority Standards: What every student should know and be able to do. These were chosen because of 
their necessity for success in the next course, the state assessment, and life. 
  
Supporting Standards: Additional standards that support the learning within the unit. 
  
Topic: These are the main teaching points for the unit. Units can have anywhere from one topic to many, 
depending on the depth of the unit. 
  
Unit of Study: Series of learning experiences/related assessments based on designated priority standards 
and related supporting standards. 
  
Unit Vocabulary: Words students will encounter within the unit that are essential to understanding. 
Academic Cross-Curricular words (also called Tier 2 words) are those that can be found in multiple 
content areas, not just this one. Content/Domain Specific vocabulary words are those found specifically 
within the content. 
  
Symbols: 
This symbol depicts an experience that can be used to assess a student’s 21st Century Skills using the 
rubric provided by the district. 
 
This symbol depicts an experience that integrates professional skills, the development of professional 
communication, and/or the use of professional mentorships in authentic classroom learning activities. 
 
 


